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Gateway Lab School 
2501 Centerville Road 

Wilmington, Delaware 19808 
Phone: 302-633-4091  Fax: 302-633-5680 

Catherine Dolan – Head of School 
 
 

 

 

 

February 22, 2021 

 

To:  Delaware Charter School Accountability Committee 

From:   Gateway Lab School 

Subject:  Answers and documentation requested by CSAC  

 

Good afternoon, 

This letter is sent in response to the questions and additional materials that the members of CSAC 
requested of Gateway following our initial meeting on February 2, 2021. 

Our responses are located below and a zip file of curriculum and additional documents are 
attached to this email for your review. 

Once again, thank you for your thoughtful consideration of our Charter Modification.  We are 
available to answer any additional questions that you may have. 

 

Sincerely 

 

Catherine Dolan 
Head of School 
 
 
 
Attachments/pd 
 

 



 
Requests from our Initial Meeting with CSAC 

 
1. Submit evidence of addressing gaps in ELA by addressing the following: 

 
a. Anchor texts are high quality and worthy of careful reading. 
b. Independent texts are high quality and consider a range of independent reading level. 
 Please reference pages 2 to 39 of the Wonders’ Kindergarten Summary for 1a and 1b.  
 
c. CCSS shifts through regular practice with complex text and the academic language; 
reading, writing and speaking grounded in evidence from the texts; and building 
knowledge through content.  
Refer to pages 40 to 53 of the Wonders’ Kindergarten Summary for 1c. 
 
d. Resources and some recommendations on how to help with this are provided below. 
From Mr. Travers, “Regarding 1d, there is nothing for you to do. It references the 
recommendations in Appendix A.” 
 

2. Scope and sequence documents aligned to the CCSS for mathematics, including the 
content and math practice standards and the instructional shifts for mathematics.  
Refer to documents Math Questions 2 & 3 Part 1 
 

3. Rationale for adoption of “Math in Focus”.   
Refer to documents Math Questions 2 & 3 Part 1 & Part 2 
 

4. Evidence of Membership in SSCD or Social Studies Scope and Sequences Documents 
and Units of Instruction.   
See MOU Letter for Social Studies SY2021 
 

5. Visual and Performing Arts Scope and Sequence Documents.  
Refer to Gateway Scope & Sequence Overview, K-2 Visual Arts Scope and Sequence, 
and Kindergarten model for music. 
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English Language Arts :: Kindergarten Alignment Summary Part 1











































































English Language Arts :: Kindergarten Alignment Summary Part 2







































































English Language Arts :: Kindergarten Alignment Summary Part 3





























English Language Arts :: ELA_1st Grade Alignment Summary Part 1











































































English Language Arts :: ELA_1st Grade Alignment Summary Part 2





































































English Language Arts :: ELA_1st Grade Alignment Summary Part 3









































English Language Arts :: ELA_2nd Grade Alignment Summary Part 1











































































English Language Arts :: ELA_2nd Grade Alignment Summary Part 2









































































English Language Arts :: ELA_2nd Grade Alignment Summary Part 3























English Language Arts :: Wonders Grades K-5: All Green Ratings from
EdReports



“Worthy of Students’ Time and Attention”
In Grades 3–5, Wonders received perfect scores for 
Text Quality, indicating that the “anchor texts are of 
publishable quality and worthy of especially careful 
reading and consider a range of student interest”  
and “worthy of students’ time and attention.” 

“Make Meaning and Build Understanding”
Wonders also received perfect scores for Building 
Knowledge in grades 2–5, confirming that the 
materials are “organized to build knowledge of topics 
and provide opportunities for students to demonstrate 
integrated skills” and “require students to analyze texts 
in order to make meaning and build understanding.”

Wonders® Grades K–5:  
All Green Ratings from EdReports

Perfect Scores for Text Quality and Building Knowledge in Grades 3–5!
EdReports.org, a widely respected independent K–12 curriculum review organization, evaluated Wonders ©2020 and rated 
it highly with all green scores across the three gateways: Text Quality and Complexity, Building Knowledge, and Usability.

Third Grade

Meets Expectations

Text Quality 42 / 42

0 423720

Building Knowledge 32 / 32

0 322815

Fourth Grade

Meets Expectations

Text Quality 42 / 42

0 423720

Building Knowledge 32 / 32

0 322815

Fifth Grade

Meets Expectations

Text Quality 42 / 42

0 423720

Building Knowledge 32 / 32

0 322815



Kindergarten

Meets Expectations

Text Quality 54 / 58

0 585227

Building Knowledge 30 / 32

0 322815

Usability 30 / 34

0 343023

First Grade

Meets Expectations

Text Quality 55 / 58

0 585227

Building Knowledge 30 / 32

0 322815

Usability 30 / 34

0 343023

Second Grade

Meets Expectations

Text Quality 55 / 58

0 585227

Building Knowledge 32 / 32

0 322815

0 343023

Third Grade

Meets Expectations

Usability 31 / 34

0 343023

Text Quality 42 / 42

0 423720

Building Knowledge 32 / 32

0 322815

Fifth Grade

Meets Expectations

Usability 31 / 34

0 343023

Text Quality 42 / 42

0 423720

Building Knowledge 32 / 32

0 322815

Fourth Grade

Meets Expectations

Usability 31 / 34

0 343023

Text Quality 42 / 42

0 423720

Building Knowledge 32 / 32

0 322815

Building on a Foundation of Success!
Wonders ©2020 is the most recent literacy program in the Wonders family of solutions to be reviewed by EdReports.
EdReports has recognized our newest program enhancements and acknowledged the established, research-based 
elements of Wonders instruction. Wonders supports the gateways with a commitment to meeting rigorous standards  
and a strong focus on student work in close reading, using text-evidence, and synthesizing knowledge to read, write, 
and share what students have learned. 

For more information, visit  
mheonline.com/Wonders-EdReports

Usability 32 / 34

RD20 M 18311



English Language Arts :: ELA K-2 Summary of Alignment and
Usability









Mathematics





















































































Mathematics :: a. Scope and Sequence Documents - Math Questions 2
and 3 Part 1





















































































Mathematics :: b. Rationale for adoption of "Math in Focus" - Math
Questions 2 and 3 Part 2













4. Social Studies - Social Studies Coalition of Delaware Membership
Documentation







5. Visual and Performing Arts



Gateway Lab Charter School 
Performing and Visual Arts Scope and Sequence 

by Dana Edell, MFA, PhD, Adjunct Professor, Educational Drama Specialist 
The Tisch School of the Arts at New York University 

 
Gateway Lab School has a partnership with the University of Delaware.  Dr. Lynnette Overby, a 
professor at the University of Delaware, has spearheaded opportunities for the staff at GLS to 
receive professional development in arts integration in the areas of movement, theater, music, 
performing & visual arts.   
 
Between Kindergarten and second grade, students will integrate dance, theatre and visual art 
forms into their school days through creating original work and sharing it with each other and 
their community, make connections with each other through collaboration and practice 
analyzing and interpreting their own work. The creative arts experiences can be seamlessly 
integrated into the curriculum and original work can be devised and created in response to the 
literature, language arts, science, social studies and math in their daily lessons, while offering 
spaces to compare and appreciate different cultures. 
 
Kindergarten students will engage in each art form through creative play, imagination and 
exploration. Physical movement activities will ignite their creativity and as part of building 
foundations for dance and theater, they will express their ideas and learn geometry through 
making and identifying shapes and gestures with their bodies and explore choreography 
through repeating different movement sequences. With guided support, they will work 
together to invent imaginary spaces, using their voices and bodies, through dramatic play 
(process drama or story drama), creating and performing as characters and animals and learn to 
use simple, nonrepresentational props, costume pieces or puppets. They will explore different 
emotions, identify with diverse characters and share different stories. In visual arts, they will 
explore and create with various non-toxic materials to represent natural and constructed 
environments, both on their own and collaboratively, solving artistic problems through creative 
artmaking and reflection. They will analyze and interpret art by identifying its subject and 
purpose and offering their opinions and preferences. 
 
By first grade, students will play and explore movements to create short pieces that explore 
different stories through theater and different levels, tempos and spatial relationships that 
have a beginning, middle and end through dance performance. They will learn to use their 
bodies to express emotions, tell stories and create wordless movement inspired by their 
emotions, by visual artwork, music and/or other dances and performances from different 
cultures. They will develop an understanding of their own personal space as they move safely 
throughout the space in collaboration with each other, as well as on their own. By collaborating 
with their peers and sharing and presenting their movement and choreography with each 
other, they will gain an understanding of the differentiation between audience and performers.  
As audience members for each other’s creations, they will learn to use dance and theatre 
terminology to comment on and respond to each other and offer suggestions to make changes 
in their own dances and performances, as well as to teacher’s suggestions and incorporation of 



adjectives and adverbs to guide their creative work. Through theatre performance, they will 
develop an understanding of plot and characters and explore using their faces, voices and 
bodies to communicate different emotions and stories. In their visual arts exploration, they will 
safely explore different material and tools and begin to use observation and investigation as 
parts of their preparation for creating and analyzing art. They’ll connect their life experiences to 
the art they see and create and recognize how these experiences enhance their capacities for 
empathy and connection.  
 
Second graders will explore creative movement with each other that contains a main idea 
inspired by music, objects, artwork or other dances and will be able to annotate their moves 
through inventing symbols or pictures to match their physical movements such as jumps or 
spins. They will apply appropriate dance terminology and create and perform improvised 
dances for each other with an awareness of space and time and possible production elements 
such as costumes and props, offering and applying feedback and suggestions using an inquiry-
based set of questions. In their theatre work, they will collaborate with their fellow artists to 
propose character and plot decisions, begin to construct and improvise dialogue and invent 
production elements such as costumes, props and sets in their guided drama work. They will 
use original gestures as well as their voices to create short scenes with original characters, 
making connections to their own emotions, non-fiction literary sources or personal 
experiences. Their individual and collaborative visual artwork will include multiple approaches 
to solve an art or design “problem.” They will safely use various tools and materials or 
repurpose objects to explore personal interests and curiosity as well as respond to specific 
elements in their curriculum or events in their homes, school or community, discussing and 
responding to their peers about their creative choices. They’ll build an understanding of where 
art is created and housed and how different art pieces evoke different moods, meanings, 
subject matters and emotions. 
 
 
Dr. Dana Edell Bio. 
Dana Edell, MFA, PhD is an activist-scholar-artist-educator. She has produced and co-directed 
70+ original plays and 7 albums of music written and performed by teenage girls addressing 
social justice issues. She has worked as a theater teaching artist in both public and independent 
elementary, middle and high schools throughout New York City as well as with women and girls 
incarcerated in prisons in New York, Rhode Island and California. She consults with 
organizations and schools throughout the US and abroad about arts integration, gender and 
racial justice and civic engagement. Through her writing, presentations and media appearances, 
she advocates for the need for collaborative and activist performing arts experiences for young 
people. She has an MFA in Theatre Directing from Columbia and a PhD in Educational Theatre 
from NYU. She currently teaches undergraduate and graduate students in the Educational 
Theatre department and the Tisch School of the Arts at New York University and in the City 
University of New York’s graduate program in Applied Theatre where she trains and mentors 
educators, artists and activists to use theater for social justice. 
 



5. Visual and Performing Arts :: a. Scope and Sequence Overview



Gateway Lab Charter School 
Performing and Visual Arts Scope and Sequence 

by Dana Edell, MFA, PhD, Adjunct Professor, Educational Drama Specialist 
The Tisch School of the Arts at New York University 

 
Gateway Lab School has a partnership with the University of Delaware.  Dr. Lynnette Overby, a 
professor at the University of Delaware, has spearheaded opportunities for the staff at GLS to 
receive professional development in arts integration in the areas of movement, theater, music, 
performing & visual arts.   
 
Between Kindergarten and second grade, students will integrate dance, theatre and visual art 
forms into their school days through creating original work and sharing it with each other and 
their community, make connections with each other through collaboration and practice 
analyzing and interpreting their own work. The creative arts experiences can be seamlessly 
integrated into the curriculum and original work can be devised and created in response to the 
literature, language arts, science, social studies and math in their daily lessons, while offering 
spaces to compare and appreciate different cultures. 
 
Kindergarten students will engage in each art form through creative play, imagination and 
exploration. Physical movement activities will ignite their creativity and as part of building 
foundations for dance and theater, they will express their ideas and learn geometry through 
making and identifying shapes and gestures with their bodies and explore choreography 
through repeating different movement sequences. With guided support, they will work 
together to invent imaginary spaces, using their voices and bodies, through dramatic play 
(process drama or story drama), creating and performing as characters and animals and learn to 
use simple, nonrepresentational props, costume pieces or puppets. They will explore different 
emotions, identify with diverse characters and share different stories. In visual arts, they will 
explore and create with various non-toxic materials to represent natural and constructed 
environments, both on their own and collaboratively, solving artistic problems through creative 
artmaking and reflection. They will analyze and interpret art by identifying its subject and 
purpose and offering their opinions and preferences. 
 
By first grade, students will play and explore movements to create short pieces that explore 
different stories through theater and different levels, tempos and spatial relationships that 
have a beginning, middle and end through dance performance. They will learn to use their 
bodies to express emotions, tell stories and create wordless movement inspired by their 
emotions, by visual artwork, music and/or other dances and performances from different 
cultures. They will develop an understanding of their own personal space as they move safely 
throughout the space in collaboration with each other, as well as on their own. By collaborating 
with their peers and sharing and presenting their movement and choreography with each 
other, they will gain an understanding of the differentiation between audience and performers.  
As audience members for each other’s creations, they will learn to use dance and theatre 
terminology to comment on and respond to each other and offer suggestions to make changes 
in their own dances and performances, as well as to teacher’s suggestions and incorporation of 



adjectives and adverbs to guide their creative work. Through theatre performance, they will 
develop an understanding of plot and characters and explore using their faces, voices and 
bodies to communicate different emotions and stories. In their visual arts exploration, they will 
safely explore different material and tools and begin to use observation and investigation as 
parts of their preparation for creating and analyzing art. They’ll connect their life experiences to 
the art they see and create and recognize how these experiences enhance their capacities for 
empathy and connection.  
 
Second graders will explore creative movement with each other that contains a main idea 
inspired by music, objects, artwork or other dances and will be able to annotate their moves 
through inventing symbols or pictures to match their physical movements such as jumps or 
spins. They will apply appropriate dance terminology and create and perform improvised 
dances for each other with an awareness of space and time and possible production elements 
such as costumes and props, offering and applying feedback and suggestions using an inquiry-
based set of questions. In their theatre work, they will collaborate with their fellow artists to 
propose character and plot decisions, begin to construct and improvise dialogue and invent 
production elements such as costumes, props and sets in their guided drama work. They will 
use original gestures as well as their voices to create short scenes with original characters, 
making connections to their own emotions, non-fiction literary sources or personal 
experiences. Their individual and collaborative visual artwork will include multiple approaches 
to solve an art or design “problem.” They will safely use various tools and materials or 
repurpose objects to explore personal interests and curiosity as well as respond to specific 
elements in their curriculum or events in their homes, school or community, discussing and 
responding to their peers about their creative choices. They’ll build an understanding of where 
art is created and housed and how different art pieces evoke different moods, meanings, 
subject matters and emotions. 
 
 
Dr. Dana Edell Bio. 
Dana Edell, MFA, PhD is an activist-scholar-artist-educator. She has produced and co-directed 
70+ original plays and 7 albums of music written and performed by teenage girls addressing 
social justice issues. She has worked as a theater teaching artist in both public and independent 
elementary, middle and high schools throughout New York City as well as with women and girls 
incarcerated in prisons in New York, Rhode Island and California. She consults with 
organizations and schools throughout the US and abroad about arts integration, gender and 
racial justice and civic engagement. Through her writing, presentations and media appearances, 
she advocates for the need for collaborative and activist performing arts experiences for young 
people. She has an MFA in Theatre Directing from Columbia and a PhD in Educational Theatre 
from NYU. She currently teaches undergraduate and graduate students in the Educational 
Theatre department and the Tisch School of the Arts at New York University and in the City 
University of New York’s graduate program in Applied Theatre where she trains and mentors 
educators, artists and activists to use theater for social justice. 
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Sequence Documents
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     Delaware Standards for Visual & Performing Arts              
 

      Visual Arts Model Unit of Instruction Kindergarten – Gateway Lab School 
 

Discipline: Visual Arts 

Artistic Processes: Creating, Presenting, Responding, and Connecting 
Title: Landscapes through the Seasons 
Description: In this unit, students will explore a season by responding and connecting to landscapes created by van Gogh, Monet and 
other artists. Students will create landscapes using various media and will present their masterpieces. 
Grade: Kindergarten 
n this Model Unit of Instruction (MUI) you will find: (mark all that apply) 

⌧  Strategies for embedding in 
instruction 

⌧ Assessment procedures ⌧ Knowledge, skills and 
vocabulary 

⌧ Differentiation strategies 

⌧ Strategies for inclusion 

⌧ Suggested formative and 
summative assessment scoring 
devices 

⌧  Unit specific rubrics 

⌧ Resources needed for 
unit implementation 

☐  LFS strategies   
☐  UbD strategies  

⌧ Benchmarked student  
work (with parental 
permission to upload to DOE 
website)   

 
 
Estimate time for teaching and assessment: (mark the appropriate box) 
(Note: Time entered below is to assist teachers for planning purposes. Time estimates are to be used as a guideline.) 
 
☐ Approximately _____ hours ⌧ To be determined by the individual teacher  

 
 
Standards for embedding instruction  
VA: Cr2.1.Ka: Through experimentation, build skills in various media and approaches to artmaking 
VA: Cr2.3.Ka: Create art that represents natural and constructed environments.  
VA: Pr4.1.Ka: Select art objects for personal portfolio and display, explaining why they were chosen. 
VA: Re.7.2.Ka: Describe what an image represents. 
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VA:Cn11.1.Ka: Identify a purpose of an artwork 
Strategies for embedding instruction  
Responding 

1. Students examine the landscape around their school and photos of their school through different seasons. Teachers can take 
students outside to walk around the school and identify the seasons or gather with students around a window. Students should be 
able to identify the season based on their observation of a tree. 

2. In the art room, the teacher presents artworks that display a season. Students observe the artworks and identify the season 
providing supporting details. For example, the season is spring because the grass is short and the leaves on the trees are green.  

3. Students compare and contrast artwork of different seasons including works of Monet and van Gogh. Autumn artwork by well- 
known artists can be viewed here:  
Stanska, Z. (2017, November 13). Famous Autumn Paintings Created by Famous Artists. Retrieved November 22, 2019, from  

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/ . 
4. Given a collection of artworks, students classify artworks by season. The teacher will give each student an artwork by a famous 

artist. Each corner of the room will be labeled with a season. Students will move to the corner that represents their artwork.  
Connecting 

1. The teacher will display an artwork of a season and ask the class “What is the purpose of this artwork?” After hearing several 
student answers and making a list of the purposes of an artwork, the teacher can explain that an artwork can have many purposes. 
An artwork may be imagined or may be real. The landscape painting can be a dream of where someone would like to visit or a 
memory of a place they have visited. An artwork can be like a photo of something that a person remembers. A painting of a school 
playground might make someone happy and show a location or illustrate a story like Grandma Moses’ “I’ll Catch.” The artwork can 
relax or entertain. It can show an experience or beauty. Art can express a thought or feeling. Art can also celebrate something like a 
special event.  

2. After students have created landscapes, the teacher can ask students to identify the purpose of their artwork. 
Creating 

1. The teacher should introduce students to the parts of a landscape including the horizon line, foreground, middle ground and 
background. The video below provides one way to teach students the parts of a landscape. 
Swanson, M. (2014, May 23). Perspective with Foreground, Middle ground, and Background. Retrieved November 25, 2019, from 
https://www.youtube.com/watch?v=V0S5vZKR--Y. 

2. After instructing students on the parts of a landscape and showing various examples of landscapes and their parts, the teacher will 
set out materials students may use in art making and review how to safely use the materials.  

3. The teacher may model a step by step approach to create artwork representing a specific season or the teacher may only assign the 
theme of a season and limit students’ choice of media. The teacher may follow a TAB based approach or a step by step process 
instructing students to create artwork.  

4. Students may make multiple pieces of art and may make artwork from multiple seasons at the teacher’s discretion. The teacher 
may instruct students to make a landscape with a background, foreground and middle ground or may decide to limit the criteria to 

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/
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having a horizon line and creating a natural environment (example: trees, grass, mountains, rivers, oceans, landforms and 
waterways). 

5. Students should be given ample time to create the artwork and encouraged to self-assess their work. The teacher can model or lead 
students in evaluating their own work by asking questions such as: Is it complete? Can more detail be added? Is the space well 
used? Is there any area that could use more color or detail? Is the artwork or landscape? How do you know? Is it a real place or 
imagined? The teacher may use these questions as part of a self-assessment and ask students to give a thumbs up for yes and a 
thumbs down for no. After assessing, students may decide to continue to work on their artwork and make changes. If they are 
satisfied with their work, they may also ask for peer feedback and decide if they would like to apply the feedback their peers 
suggest. 

Presenting 
1. Student will choose 1 of their artworks to matte and label. Artwork may be matted by being glued onto construction paper to 

create a frame. The teacher can provide labels for the student to fill out or demonstrate where to label the artwork. 
a. If the teacher gave students the option to pick their season: The teacher will create a display area with 4 sections. Sections 

may be a large bulletin board divided into 4 parts, 4 different colors of display paper, or clothesline strung in the hallway. 
Students will hang their artwork in the area that matches the season they created...  

b. If the teacher chose the season, the teacher will prepare a display area (bulletin board, clothesline, etc.) and direct students 
to hang their artwork where they would like it. Reminding them to display it neatly, right side up and work together to 
make sure the other students’ artworks can fit and be seen. 

2.  Think-Pair-Share: Two students will pair up to name 2 similarities in their artworks related to their creation of a season. For 
example, students may observe that they both painted the season autumn and used the color orange to paint leaves and both 
included a cloudy sky. 

3. Students may present their artwork and explain why they chose the season or landscape they did.  The teacher may choose to have 
other students ask a question or share a comment about the artwork the student is presenting. For example: student artwork may 
be uploaded to a web-based gallery, the teacher can videotape each student describing their artwork and explaining why they 
chose the season or landscape they did. These videos can be shown on a school TV channel, at parent conference night. 
 

Assessment procedures [outline of procedures necessary to obtain comparable work from multiple teachers] 
 
Teachers should provide multiple opportunities for students to develop the knowledge and skills assessed. Background knowledge and 
current skill level should be considered when pre-teaching and presenting the lessons and activities. 
When assessing a student, all materials should be presented to them and accessible to them at their current level of understanding. 

Accommodations should be made that meet students’ IEP and 504 plans. 
 
Assessment Tasks:  
 
Pre-Assessment Tasks: 

These tasks should be used before teaching the unit to determine students’ current level of knowledge and skill in identifying 
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landscapes.  
● Pre-Assessment Task 1: Key Vocabulary 

Hand out landscape photos, a different photo to each child. Ask the class to name this type of image. If they do not answer using the 
term landscape, provide them 4 choices: Still Life, Abstract, Portrait or Landscape.  
Next ask students to look at their landscape photos. Depending on the size of the class, you can name the key word and ask 
students to point to it while you check off who is correct or incorrect in their identification. Alternatively, you can give students a 
simple direction to follow, for example, “Draw a red line on the horiz0n line.” “Draw a star in the foreground.” “Use a blue marker to 
circle the background.” 

 

Pre-Assessment Checklist 
Student can identify: 

 horizon line 

 background 

 middle ground 

 foreground 

 
● Pre-Assessment Task 2: Create a Landscape 

Hand out one copy of the Pre-Assessment Task at the end of this unit to each student. Read the directions aloud and supply 
students with art supplies (crayons, markers, colored pencils, collage materials, scissors, and glue) to create a landscape. On side 2 
of the pre assessment task, students can write about their landscape. As many kindergarteners have not learned to write sentences, 
they may write words that describe their picture. Alternatively, teachers may scribe for students or videotape students’ responses. 
 
Rubric 
This rubric assesses students’ ability to create a landscape and use art materials appropriately.  
 

 Above Standard At Standard Near Standard Below Standard 

Art Materials Student selects art 
materials and uses 
them safely and 
responsibly. 

Student selects art 
materials and uses most 
of them safely and 
responsibly. 

Student selects art 
materials and uses 
some of them safely and 
responsibly. 

Student does not selects 
art materials or student 
uses most art materials 
in an unsafe and 
irresponsible manner. 
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Landscape Art  Student is able to create 
a landscape and 
includes a horizon line, 
foreground, middle 
ground and 
background. 

Student is able to create 
a landscape that as 2-3 
of the following 4: a 
horizon line, 
foreground, middle 
ground and 
background. 
 

Student is able to create 
a picture of land but it 
lacks an organization of 
space. 

Student did not create a 
landscape or did not 
use space to create 
depth but only shows 
items in nature. 

Landscape Artist’s 
Statement 

Student is able to 
describe their 
landscape and identify 
the horizon line, 
foreground, middle 
ground and 
background. 

Student is able to 
describe their 
landscape. 

Student is able to 
describe part of their 
landscape. 

Student struggles to 
describe their 
landscape, leaves out 
important details, or 
did not write or talk 
about a landscape. 

 
Formative Assessment Tasks 

These tasks should not be used as a grade but as a means for teachers to observe and identify students’ skills and the application of 
knowledge. 

● Formative Assessment Task 1: Provide students with a variety of artworks and ask them to group the landscapes together. Ask 
students to explain how they know which artworks are landscapes. 

 
● Formative Assessment Task 2: Using the landscapes from formative assessment task 1, ask students to identify the horizon line, 

foreground, middle ground and background in landscape. Provide multiple opportunities for this activity. The teacher may choose 
to have students work in small groups or pairs. The teacher may also hand out colored objects like Legos and provide the following 
directions: “Place a red Lego in the foreground. Put a yellow Lego in the middle ground. Put a green Lego in the background. 
Connect several Legos together and lay them on the horizon line.” 

 
● Formative Assessment Task 3: While students are creating, use this checklist to identify students’ knowledge level and ability to 

use art materials appropriately and safely. Provide mini lessons and modeling individually or in small groups for students who 
have not mastered these skills. Modify the project materials or expectations for students as needed due to any limitations they may 
have such as limited fine motor skills. Provide alternative materials where possible to allow all students to participate fully in the 
lesson. 

 
Observation Checklist 
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❏ Student can identify the 4 seasons. 
❏ Student safely uses scissors by using scissors with their dominant hand and turning the paper with their nondominant 

hand. 
❏ Student cuts smoothly (no jagged edges) and accurately along lines.  
❏ Student can open a glue bottle or stick and use an appropriate amount of glue. 
❏ Student paints without mixing colors or brushes.  

 
Summative Assessments 

These assessments should be completed at the end of the unit.  
● Summative Assessment Task #1: Individually ask students to point to the parts of a landscape a teacher names (foreground, middle 

ground, background, horizon line). 
 

0 Unsatisfactory 1 Needs Work  2 Developing 3 Satisfactory 4 Outstanding 

Student cannot 
identify any of the 4 
parts of a 
landscape. 

Student can 
identify 1 part of a 
landscape. 

Student can identify 2 parts of 
a landscape. 

Student can identify 3 parts 
of a landscape. 

Student can 
identify all 4 parts 
of a landscape. 

 
● Summative Assessment Task #2: In the unit, students chose an artwork they created to display. Provide each student an 

opportunity to present their chosen artwork to the class. The teacher should model presenting their artwork by selecting one of his 
or her pieces of art and describing how to art work represents a season.  

 
Tasks 0  

Unsatisfactory 
1  

Needs Work  
2  

Developing 
3  

Satisfactory 
4  

Outstanding 

❏ Student selects one piece of 
his or her artwork.  

❏ Student explains why they 
chose the artwork they did.   

❏ Student can identify a 
purpose for their artwork. 

❏ Student describes how 
artwork represents a season. 

 

Student is 
unable to 
complete any 
of the tasks.  

Student is able 
to complete 1 
of the tasks.  

Student is 
able to 
complete 3\2 
of the tasks.  

Student is able 
to complete 3 of 
the tasks.  

Student is able 
to complete all 
4 of the tasks.  
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● Summative Assessment Task #3: Use this rubric to assess student’s matted artwork. 
 
 

Below Standard Near Standard  At Standard Above Standard 

Students attempted a landscape 
but did not include a horizon 

line. 

 or 

Student did not create a 
landscape. 

or 

Students work is difficult to 
identify as a landscape. 

 

 

 

Student attempted to create a 
landscape but use of space is 

still developing. 

or 

Student created a landscape that 
includes a horizon line but it 

lacks either a background or a 
foreground. 

Student created a landscape that 
includes a horizon line, 

foreground and background. 
The landscape has no middle 

ground. 

 

 

 

 

 

 

 

Student created a landscape that 
includes a horizon line, 

foreground, middle ground and 
background. 

 

 
 
Self-Assessments 

● While students are creating their landscapes: 
(also listed under Strategies for embedding instruction- Creating) Students should be given ample time to create the artwork and 
encouraged to self-assess their work. The teacher can model or lead students in evaluating their own work by asking questions 
such as: Is it complete? Can more detail be added? Is the space well used? Is there any area that could use more color or detail? Is 
the artwork or landscape? How do you know? Is it a real place or imagined? The teacher may use these questions as part of a self-
assessment and ask students to give a thumbs up for yes and a thumbs down for no. After assessing, students may decide to 
continue to work on their artwork and make changes. If they are satisfied with their work, they may also ask for peer feedback and 
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decide if they would like to apply the feedback their peers suggest. 
 

● After students have matted their artwork: 
Students will rate their ability to create a landscape. The teacher will instruct “If you can create a landscape, thumbs up. If you are 
still learning to create a landscape, sideways thumbs. If you do not know how to create a landscape, thumbs down.” If the teacher 
would like documentation of student’s self-assessment, the teacher can ask students to sign their name on a paper divided into 
columns, writing their name in the column that designates their level of understanding as shown in this chart.  

3- Thumbs Up 
I can create a landscape 

2- Sideways Thumbs 
I am still learning to create a landscape 

3- Thumbs Down 
I do not know how to create a landscape 

  
 
 

 

 
 
 
 
Knowledge, skills and vocabulary [focusing on concepts required to successfully complete the task] 
 
Key vocabulary 
All definitions are provided by Kentucky Educational Televisions Visual Arts Glossary   
Visual Arts Glossary. (n.d.). Retrieved November 25, 2019, from https://www.ket.org/education/resources/visual-arts-glossary/. 

● Analogous: colors that are next to each other on the color wheel and are related by a single hue; e.g., red, red-orange, orange, and 
red-violet. 

● Background: the part of the painting farthest from the viewer. Objects in the background are usually smaller and less distinct than 
other objects in the work. 

● Color: the quality that is observed when light strikes a surface and is reflected to the eyes; different wavelengths of light create 
different colors 

● Foreground: the part closest to you, the viewer. Objects in the foreground are usually larger and more detailed than other objects; 
they overlap other objects. 

● Form: element of art that refers to the three-dimensional quality/qualities of an artwork (length, width, and depth) and encloses 
volume 

● horizon line: the line in an artwork where the water or land ends and the sky begins 
● impressionism: art movement emerging in the late 1860s that focused on the use of spontaneous, unblended brushstrokes of 

vibrant color to capture transient effects of light 
● landscape: a subject matter category in which the main theme of the work is natural scenery such as mountains, valleys, trees, 
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rivers, and lakes 
● line: element of art which refers to the mark(s) made on a surface by a moving point 
● middle ground: area in a picture between the foreground and the background; Objects in the middle ground appear to be behind 

objects in the foreground.  
● warm colors: a color group associated with red that includes red-orange, red-violet, orange, yellow-orange, and usually yellow.  

 
Artworks, Artists, and Artifacts 

● Bonnard 
○ Autumn View 

● Gaugin 
○ Breton Landscape David's Mill 
○ By The Stream Autumn 
○ Landscape in Arles near the Alyscamps 

● Hassam 
○ Autumn Boulevard 

● Hockney 
○ Woldgate Woods 

● Hopper 
○ October on Cape Cod 

● Klimt 
○ Birch Forest 

● Monet 
○ Autumn on the Seine at Argenteuil 
○ The Studio Boat 
○  Three Trees In Autumn 
○ Two Grainstacks At The End Of The Day Autumn 

● Moses 
○ I'll Catch 

● Picasso 
○ Landscape of Gosol, Catalonia 

● Renoir 
○ The Bridge At Argenteuil In Autumn 
○ The Duck Pond 

● Rockwell 
○ Sweet Memories 

● Rousseau 
○ Eiffel Tower at Sunset 

● van Gogh 
○ Autumn Landscape with Four Trees 
○ Couple Walking in the Forest 

https://www.1st-art-gallery.com/Paul-Gauguin/By-The-Stream-Autumn.html
https://www.1st-art-gallery.com/Pierre-Auguste-Renoir/The-Bridge-At-Argenteuil-In-Autumn.html
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○ Landscape with Trees 
 
Resources:  

● Van Gogh and the Seasons. (n.d.). Retrieved November 25, 2019, from https://www.ngv.vic.gov.au/school_resource/van-gogh-and-
the-seasons/. 

 
Knowledge and skills [other than Key Vocabulary] 
Students will:  

● identify a purpose of art 
● observe well known artist’s work of seasons  
● contrast landscapes from different seasons 
● observe multiple works of art that all illustrate one season  
● compare the landscapes of that season including the use of line, form and color 
● identify the four parts of a landscape (foreground, middle ground, background, horizon line) 
● create works of art illustrating a season  
● appropriately and safely use art materials 
● present their artwork  
● matte their artwork 
● describe how the art work represents a season 

 
 
Strategies for inclusion (Specially designed instruction and 
support for students with disabilities to provide equitable learning 
opportunities.) 
 

● Include both written and visual directions including 
modeling steps of the project or photos of steps of the 
project 

● Adapted scissors or ability to tear artwork instead of cutting 
with scissors 

● Use punchers or die cuts for students to cut out parts of 
their landscape when they have difficulty cutting 

● Grips for paintbrushes, crayons, markers, and other art 
supplies 

● Stencils to trace shapes such as ovals for trees or rulers to 
make straight lines 

● Provide visuals and manipulatives such as photos or models 
of items found in a landscape 

● Increase time for processing and completing tasks 

Differentiation strategies (Instructional approaches that 
respond to individual student needs and strengths to maximize 
student learning and success.) 

● Group students working on the same season together 
● Provide students meaningful choice for subject (ex. 

mountain, tree, river, playground) when they create their 
landscapes 

● Provide choice of materials for creating the landscapes 
● Give students a limited selection of artwork to choose from 

when comparing and contrasting images 
● Limit number of choices for supplies and colors 
● Provide a peer helper to encourage or support a student 
● Vary paper size to students’ desire and ability 
● Provide mini lessons to reinforce skills 
● Limit the requirements or criteria for the project 
● Precut parts of a landscape and instruct student to glue to 

background 



11 
 

● Provide redirection and breaks to limit fatigue and 
distraction 

● For students with visual impairments, use puffy paint or 
glue over their drawn lines so they have an edge to paint or 
color in 

● Include photos or symbols with vocabulary words 
● Use slant boards for students with visual impairments or 

fine motor challenges 
● Gelli plates, forks, cardboard, sponges or finger-painting can 

be used instead of paintbrushes or crayons that require 
more fine motor control 

● Put paint on the paper instead of on a palette 
● Provide tempera paint sticks or dot to dot markers instead 

of pencils, crayons or thin markers that may be harder to 
hold 

● Use painters tape to tape the paper the student is working 
on to the table so it doesn’t move 

● Sand, glitter, salt, etc. can be added to paint to give it texture  

 
 

Resources 
● Stanska, Z. (2017, November 13). Famous Autumn Paintings Created by Famous Artists. Retrieved November 22, 2019, from  

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/ . 
● Swanson, M. (2014, May 23). Perspective with Foreground, Middle ground, and Background. Retrieved November 25, 2019, from 

https://www.youtube.com/watch?v=V0S5vZKR--Y . 
● Van Gogh and the Seasons. (n.d.). Retrieved November 25, 2019, from https://www.ngv.vic.gov.au/school_resource/van-gogh-

and-the-seasons/. 
 
Suggested formative and summative assessment devices [rubrics, checklists, rating scales, etc.] 
 
See checklists and rubrics under unit-specific rubrics. 

 
 
 
 

Unit-specific rubrics 
 
Pre-Assessment Task 1: 

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/
https://www.youtube.com/watch?v=V0S5vZKR--Y
https://www.ngv.vic.gov.au/school_resource/van-gogh-and-the-seasons/
https://www.ngv.vic.gov.au/school_resource/van-gogh-and-the-seasons/
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Pre-Assessment Checklist 
Student can identify: 

 horizon line 

 background 

 middle ground 

 foreground 

 
Pre-Assessment Task 2: 

 Above Standard At Standard Near Standard Below Standard 

Art Materials Student selects art materials 
and uses them safely and 
responsibly. 

Student selects art 
materials and uses most 
of them safely and 
responsibly. 

Student selects art 
materials and uses 
some of them safely 
and responsibly. 

Student does not 
selects art 
materials or 
student uses most 
art materials in 
an unsafe and 
irresponsible 
manner. 

Landscape Art  Student is able to create a 
landscape and includes a 
horizon line, foreground, 
middle ground and 
background. 

Student is able to create a 
landscape that as 2-3 of 
the following 4: a horizon 
line, foreground, middle 
ground and background. 
 

Student is able to 
create a picture of land 
but it lacks an 
organization of space. 

Student did not 
create a 
landscape or did 
not use space to 
create depth but 
only shows items 
in nature. 

Landscape Artist’s 
Statement 

Student is able to describe 
their landscape and identify 
the horizon line, foreground, 
middle ground and 
background. 

Student is able to 
describe their landscape. 

Student is able to 
describe part of their 
landscape. 

Student struggles 
to describe their 
landscape, leaves 
out important 
details, or did not 
write or talk 
about a 
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landscape. 
 
Formative Assessment Task #3 
 

Observation Checklist 

❏ Student can identify the 4 seasons. 
❏ Student safely uses scissors by using scissors with 

their dominant hand and turning the paper with 
their nondominant hand. 

❏ Student cuts smoothly (no jagged edges) and 
accurately along lines.  

❏ Student can open a glue bottle or stick and use an 
appropriate amount of glue. 

❏ Student paints without mixing colors or brushes.  
 
Summative Assessment Task #1: 
 
 

0 Unsatisfactory 1 Needs Work  2 Developing 3 Satisfactory 4 Outstanding 

Student cannot identify any of 
the 4 parts of a landscape. 

Student can identify 1 part 
of a landscape. 

Student can identify 2 
parts of a landscape. 

Student can identify 3 
parts of a landscape. 

Student can 
identify all 4 parts 
of a landscape. 

 
Summative Assessment Task #2: 
 

Tasks 0  
Unsatisfactory 

1  
Needs Work  

2  
Developing 

3  
Satisfactory 

4 Outstanding 

❏ Student selects one piece of his 
or her artwork.  

❏ Student explains why they 
chose the artwork they did.   

❏ Student can identify a purpose 
for their artwork. 

Student is 
unable to 
complete any of 
the tasks.  

Student is able 
to complete 1 
of the tasks.  

Student is 
able to 
complete 3\2 
of the tasks.  

Student is able 
to complete 3 of 
the tasks.  

Student is 
able to 
complete all 4 
of the tasks.  
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❏ Student describes how artwork 
represents a season. 

 

 
Summative Assessment Task #3 
 

Below Standard Near Standard  At Standard Above Standard 

Students attempted a landscape 
but did not include a horizon line. 

 or 

Student did not create a landscape. 

or 

Students work is difficult to 
identify as a landscape. 

 

Student attempted to 
create a landscape but 

use of space is still 
developing. 

or 

Student created a 
landscape that 

includes a horizon line 
but it lacks either a 

background or a 
foreground. 

Student created a landscape 
that includes a horizon line, 
foreground and background. 
The landscape has no middle 

ground. 

 

 

 

 

 

 

 

Student created a landscape 
that includes a horizon line, 

foreground, middle ground and 
background. 

 

 
 
 

 
Benchmarked Student Work [This is optional- Above Standard, At Standard, Near Standard and Below Standard work to illustrate expectations on web 
site. It does require family permission to post.] 
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Below Standard Near Standard  At Standard Above Standard 

Students attempted a landscape 
but did not include a horizon 

line. 

 or 

Student did not create a 
landscape. 

or 

Students work is difficult to 
identify as a landscape. 

 

 

 

Student attempted to create a 
landscape but use of space is 

still developing. 

or 

Student created a landscape that 
includes a horizon line but it 

lacks either a background or a 
foreground. 

Student created a landscape that 
includes a horizon line, 

foreground and background. 
The landscape has no middle 

ground. 

 

 

 

 

 

 

 

Student created a landscape that 
includes a horizon line, 

foreground, middle ground and 
background. 
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Copyright © 2013 State Education Agency Directors of Arts Education (SEADAE) on behalf of NCCAS. All rights reserved.  http://nccas.wikispaces.com 
 
 
 
 
 

Artistic Process or 
Process Components  

Enduring 
Understandings 

Anchor Standards Essential Questions Performance Standards 

Create 2: Organize and develop 
artistic ideas and work. 

 People create and 
interact with objects, 

 How do objects, places, 
and design shape lives 

VA:Cr2.1.Ka 
Through experimentation, 

http://nccas.wikispaces.com/
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places, and design that 
define, shape, enhance, 
and empower their lives. 

and communities? How 
do artists and designers 
determine goals for 
designing or redesigning 
objects, places, or 
systems? How do artists 
and designers create 
works of art or design 
that effectively 
communicate? 

build skills in various media 
and approaches to 
artmaking 

Create 2: Organize and develop 
artistic ideas and work. 

 People create and 
interact with objects, 
places, and design that 
define, shape, enhance, 
and empower their lives. 

 How do objects, places, 
and design shape lives 
and communities? How 
do artists and designers 
determine goals for 
designing or redesigning 
objects, places, or 
systems? How do artists 
and designers create 
works of art or design 
that effectively 
communicate? 

VA:Cr2.3.Ka 
Create art that represents 
natural and constructed 
environments.  
 
 

Present Select, analyze, and 
interpret artistic work for 
presentation. 

Artists and other 
presenters consider 
various techniques, 
methods, venues, and 
criteria when analyzing, 
selecting, and curating 
objects artifacts, and 
artworks for preservation 
and presentation. 

 How are artworks cared 
for and by whom? What 
criteria, methods, and 
processes are used to 
select work for 
preservation or 
presentation? Why do 
people value objects, 
artifacts, and artworks, 
and select them for 
presentation? 

VA:Pr4.1.Ka 
Select art objects for 
personal portfolio and 
display, explaining why they 
were chosen. 

Respond  Visual imagery influences 
understanding of and 

What is an image? Where 
and how do we encounter 

7: Perceive and analyze 
artistic work 

VA:Re.7.2.Ka 
Describe what an image 
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responses to the world.  images in our world? 
How do images influence 
our views of the world?  

represents. 

Connect People develop ideas and 
understandings of 
society, culture, and 
history through their 
interactions with and 
analysis of art.  

How does art help us 
understand the lives of 
people of different times, 
places, and cultures? How 
is art used to impact the 
views of a society? How 
does art preserve aspects 
of life? 

11: Relate artistic ideas 
and works with societal, 
cultural, and historical 
context to deepen 
understanding 

VA:Cn11.1.Ka 
Identify a purpose of an 
artwork 
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Pre Assessment 
 
Name: ______________________________ Date: _______________ 
 
Draw a landscape.  
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Write about your landscape. 
  
_____________________________________________________________ 
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_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
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     Delaware Standards for Visual & Performing Arts              
 

      Visual Arts Model Unit of Instruction Kindergarten – Gateway Lab School 
 

Discipline: Visual Arts 

Artistic Processes: Creating, Presenting, Responding, and Connecting 
Title: Landscapes through the Seasons 
Description: In this unit, students will explore a season by responding and connecting to landscapes created by van Gogh, Monet and 
other artists. Students will create landscapes using various media and will present their masterpieces. 
Grade: Kindergarten 
n this Model Unit of Instruction (MUI) you will find: (mark all that apply) 

⌧  Strategies for embedding in 
instruction 

⌧ Assessment procedures ⌧ Knowledge, skills and 
vocabulary 

⌧ Differentiation strategies 

⌧ Strategies for inclusion 

⌧ Suggested formative and 
summative assessment scoring 
devices 

⌧  Unit specific rubrics 

⌧ Resources needed for 
unit implementation 

☐  LFS strategies   
☐  UbD strategies  

⌧ Benchmarked student  
work (with parental 
permission to upload to DOE 
website)   

 
 
Estimate time for teaching and assessment: (mark the appropriate box) 
(Note: Time entered below is to assist teachers for planning purposes. Time estimates are to be used as a guideline.) 
 
☐ Approximately _____ hours ⌧ To be determined by the individual teacher  

 
 
Standards for embedding instruction  
VA: Cr2.1.Ka: Through experimentation, build skills in various media and approaches to artmaking 
VA: Cr2.3.Ka: Create art that represents natural and constructed environments.  
VA: Pr4.1.Ka: Select art objects for personal portfolio and display, explaining why they were chosen. 
VA: Re.7.2.Ka: Describe what an image represents. 
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VA:Cn11.1.Ka: Identify a purpose of an artwork 
Strategies for embedding instruction  
Responding 

1. Students examine the landscape around their school and photos of their school through different seasons. Teachers can take 
students outside to walk around the school and identify the seasons or gather with students around a window. Students should be 
able to identify the season based on their observation of a tree. 

2. In the art room, the teacher presents artworks that display a season. Students observe the artworks and identify the season 
providing supporting details. For example, the season is spring because the grass is short and the leaves on the trees are green.  

3. Students compare and contrast artwork of different seasons including works of Monet and van Gogh. Autumn artwork by well- 
known artists can be viewed here:  
Stanska, Z. (2017, November 13). Famous Autumn Paintings Created by Famous Artists. Retrieved November 22, 2019, from  

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/ . 
4. Given a collection of artworks, students classify artworks by season. The teacher will give each student an artwork by a famous 

artist. Each corner of the room will be labeled with a season. Students will move to the corner that represents their artwork.  
Connecting 

1. The teacher will display an artwork of a season and ask the class “What is the purpose of this artwork?” After hearing several 
student answers and making a list of the purposes of an artwork, the teacher can explain that an artwork can have many purposes. 
An artwork may be imagined or may be real. The landscape painting can be a dream of where someone would like to visit or a 
memory of a place they have visited. An artwork can be like a photo of something that a person remembers. A painting of a school 
playground might make someone happy and show a location or illustrate a story like Grandma Moses’ “I’ll Catch.” The artwork can 
relax or entertain. It can show an experience or beauty. Art can express a thought or feeling. Art can also celebrate something like a 
special event.  

2. After students have created landscapes, the teacher can ask students to identify the purpose of their artwork. 
Creating 

1. The teacher should introduce students to the parts of a landscape including the horizon line, foreground, middle ground and 
background. The video below provides one way to teach students the parts of a landscape. 
Swanson, M. (2014, May 23). Perspective with Foreground, Middle ground, and Background. Retrieved November 25, 2019, from 
https://www.youtube.com/watch?v=V0S5vZKR--Y. 

2. After instructing students on the parts of a landscape and showing various examples of landscapes and their parts, the teacher will 
set out materials students may use in art making and review how to safely use the materials.  

3. The teacher may model a step by step approach to create artwork representing a specific season or the teacher may only assign the 
theme of a season and limit students’ choice of media. The teacher may follow a TAB based approach or a step by step process 
instructing students to create artwork.  

4. Students may make multiple pieces of art and may make artwork from multiple seasons at the teacher’s discretion. The teacher 
may instruct students to make a landscape with a background, foreground and middle ground or may decide to limit the criteria to 

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/
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having a horizon line and creating a natural environment (example: trees, grass, mountains, rivers, oceans, landforms and 
waterways). 

5. Students should be given ample time to create the artwork and encouraged to self-assess their work. The teacher can model or lead 
students in evaluating their own work by asking questions such as: Is it complete? Can more detail be added? Is the space well 
used? Is there any area that could use more color or detail? Is the artwork or landscape? How do you know? Is it a real place or 
imagined? The teacher may use these questions as part of a self-assessment and ask students to give a thumbs up for yes and a 
thumbs down for no. After assessing, students may decide to continue to work on their artwork and make changes. If they are 
satisfied with their work, they may also ask for peer feedback and decide if they would like to apply the feedback their peers 
suggest. 

Presenting 
1. Student will choose 1 of their artworks to matte and label. Artwork may be matted by being glued onto construction paper to 

create a frame. The teacher can provide labels for the student to fill out or demonstrate where to label the artwork. 
a. If the teacher gave students the option to pick their season: The teacher will create a display area with 4 sections. Sections 

may be a large bulletin board divided into 4 parts, 4 different colors of display paper, or clothesline strung in the hallway. 
Students will hang their artwork in the area that matches the season they created...  

b. If the teacher chose the season, the teacher will prepare a display area (bulletin board, clothesline, etc.) and direct students 
to hang their artwork where they would like it. Reminding them to display it neatly, right side up and work together to 
make sure the other students’ artworks can fit and be seen. 

2.  Think-Pair-Share: Two students will pair up to name 2 similarities in their artworks related to their creation of a season. For 
example, students may observe that they both painted the season autumn and used the color orange to paint leaves and both 
included a cloudy sky. 

3. Students may present their artwork and explain why they chose the season or landscape they did.  The teacher may choose to have 
other students ask a question or share a comment about the artwork the student is presenting. For example: student artwork may 
be uploaded to a web-based gallery, the teacher can videotape each student describing their artwork and explaining why they 
chose the season or landscape they did. These videos can be shown on a school TV channel, at parent conference night. 
 

Assessment procedures [outline of procedures necessary to obtain comparable work from multiple teachers] 
 
Teachers should provide multiple opportunities for students to develop the knowledge and skills assessed. Background knowledge and 
current skill level should be considered when pre-teaching and presenting the lessons and activities. 
When assessing a student, all materials should be presented to them and accessible to them at their current level of understanding. 

Accommodations should be made that meet students’ IEP and 504 plans. 
 
Assessment Tasks:  
 
Pre-Assessment Tasks: 

These tasks should be used before teaching the unit to determine students’ current level of knowledge and skill in identifying 
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landscapes.  
● Pre-Assessment Task 1: Key Vocabulary 

Hand out landscape photos, a different photo to each child. Ask the class to name this type of image. If they do not answer using the 
term landscape, provide them 4 choices: Still Life, Abstract, Portrait or Landscape.  
Next ask students to look at their landscape photos. Depending on the size of the class, you can name the key word and ask 
students to point to it while you check off who is correct or incorrect in their identification. Alternatively, you can give students a 
simple direction to follow, for example, “Draw a red line on the horiz0n line.” “Draw a star in the foreground.” “Use a blue marker to 
circle the background.” 

 

Pre-Assessment Checklist 
Student can identify: 

 horizon line 

 background 

 middle ground 

 foreground 

 
● Pre-Assessment Task 2: Create a Landscape 

Hand out one copy of the Pre-Assessment Task at the end of this unit to each student. Read the directions aloud and supply 
students with art supplies (crayons, markers, colored pencils, collage materials, scissors, and glue) to create a landscape. On side 2 
of the pre assessment task, students can write about their landscape. As many kindergarteners have not learned to write sentences, 
they may write words that describe their picture. Alternatively, teachers may scribe for students or videotape students’ responses. 
 
Rubric 
This rubric assesses students’ ability to create a landscape and use art materials appropriately.  
 

 Above Standard At Standard Near Standard Below Standard 

Art Materials Student selects art 
materials and uses 
them safely and 
responsibly. 

Student selects art 
materials and uses most 
of them safely and 
responsibly. 

Student selects art 
materials and uses 
some of them safely and 
responsibly. 

Student does not selects 
art materials or student 
uses most art materials 
in an unsafe and 
irresponsible manner. 



5 
 

Landscape Art  Student is able to create 
a landscape and 
includes a horizon line, 
foreground, middle 
ground and 
background. 

Student is able to create 
a landscape that as 2-3 
of the following 4: a 
horizon line, 
foreground, middle 
ground and 
background. 
 

Student is able to create 
a picture of land but it 
lacks an organization of 
space. 

Student did not create a 
landscape or did not 
use space to create 
depth but only shows 
items in nature. 

Landscape Artist’s 
Statement 

Student is able to 
describe their 
landscape and identify 
the horizon line, 
foreground, middle 
ground and 
background. 

Student is able to 
describe their 
landscape. 

Student is able to 
describe part of their 
landscape. 

Student struggles to 
describe their 
landscape, leaves out 
important details, or 
did not write or talk 
about a landscape. 

 
Formative Assessment Tasks 

These tasks should not be used as a grade but as a means for teachers to observe and identify students’ skills and the application of 
knowledge. 

● Formative Assessment Task 1: Provide students with a variety of artworks and ask them to group the landscapes together. Ask 
students to explain how they know which artworks are landscapes. 

 
● Formative Assessment Task 2: Using the landscapes from formative assessment task 1, ask students to identify the horizon line, 

foreground, middle ground and background in landscape. Provide multiple opportunities for this activity. The teacher may choose 
to have students work in small groups or pairs. The teacher may also hand out colored objects like Legos and provide the following 
directions: “Place a red Lego in the foreground. Put a yellow Lego in the middle ground. Put a green Lego in the background. 
Connect several Legos together and lay them on the horizon line.” 

 
● Formative Assessment Task 3: While students are creating, use this checklist to identify students’ knowledge level and ability to 

use art materials appropriately and safely. Provide mini lessons and modeling individually or in small groups for students who 
have not mastered these skills. Modify the project materials or expectations for students as needed due to any limitations they may 
have such as limited fine motor skills. Provide alternative materials where possible to allow all students to participate fully in the 
lesson. 

 
Observation Checklist 
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❏ Student can identify the 4 seasons. 
❏ Student safely uses scissors by using scissors with their dominant hand and turning the paper with their nondominant 

hand. 
❏ Student cuts smoothly (no jagged edges) and accurately along lines.  
❏ Student can open a glue bottle or stick and use an appropriate amount of glue. 
❏ Student paints without mixing colors or brushes.  

 
Summative Assessments 

These assessments should be completed at the end of the unit.  
● Summative Assessment Task #1: Individually ask students to point to the parts of a landscape a teacher names (foreground, middle 

ground, background, horizon line). 
 

0 Unsatisfactory 1 Needs Work  2 Developing 3 Satisfactory 4 Outstanding 

Student cannot 
identify any of the 4 
parts of a 
landscape. 

Student can 
identify 1 part of a 
landscape. 

Student can identify 2 parts of 
a landscape. 

Student can identify 3 parts 
of a landscape. 

Student can 
identify all 4 parts 
of a landscape. 

 
● Summative Assessment Task #2: In the unit, students chose an artwork they created to display. Provide each student an 

opportunity to present their chosen artwork to the class. The teacher should model presenting their artwork by selecting one of his 
or her pieces of art and describing how to art work represents a season.  

 
Tasks 0  

Unsatisfactory 
1  

Needs Work  
2  

Developing 
3  

Satisfactory 
4  

Outstanding 

❏ Student selects one piece of 
his or her artwork.  

❏ Student explains why they 
chose the artwork they did.   

❏ Student can identify a 
purpose for their artwork. 

❏ Student describes how 
artwork represents a season. 

 

Student is 
unable to 
complete any 
of the tasks.  

Student is able 
to complete 1 
of the tasks.  

Student is 
able to 
complete 3\2 
of the tasks.  

Student is able 
to complete 3 of 
the tasks.  

Student is able 
to complete all 
4 of the tasks.  
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● Summative Assessment Task #3: Use this rubric to assess student’s matted artwork. 
 
 

Below Standard Near Standard  At Standard Above Standard 

Students attempted a landscape 
but did not include a horizon 

line. 

 or 

Student did not create a 
landscape. 

or 

Students work is difficult to 
identify as a landscape. 

 

 

 

Student attempted to create a 
landscape but use of space is 

still developing. 

or 

Student created a landscape that 
includes a horizon line but it 

lacks either a background or a 
foreground. 

Student created a landscape that 
includes a horizon line, 

foreground and background. 
The landscape has no middle 

ground. 

 

 

 

 

 

 

 

Student created a landscape that 
includes a horizon line, 

foreground, middle ground and 
background. 

 

 
 
Self-Assessments 

● While students are creating their landscapes: 
(also listed under Strategies for embedding instruction- Creating) Students should be given ample time to create the artwork and 
encouraged to self-assess their work. The teacher can model or lead students in evaluating their own work by asking questions 
such as: Is it complete? Can more detail be added? Is the space well used? Is there any area that could use more color or detail? Is 
the artwork or landscape? How do you know? Is it a real place or imagined? The teacher may use these questions as part of a self-
assessment and ask students to give a thumbs up for yes and a thumbs down for no. After assessing, students may decide to 
continue to work on their artwork and make changes. If they are satisfied with their work, they may also ask for peer feedback and 
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decide if they would like to apply the feedback their peers suggest. 
 

● After students have matted their artwork: 
Students will rate their ability to create a landscape. The teacher will instruct “If you can create a landscape, thumbs up. If you are 
still learning to create a landscape, sideways thumbs. If you do not know how to create a landscape, thumbs down.” If the teacher 
would like documentation of student’s self-assessment, the teacher can ask students to sign their name on a paper divided into 
columns, writing their name in the column that designates their level of understanding as shown in this chart.  

3- Thumbs Up 
I can create a landscape 

2- Sideways Thumbs 
I am still learning to create a landscape 

3- Thumbs Down 
I do not know how to create a landscape 

  
 
 

 

 
 
 
 
Knowledge, skills and vocabulary [focusing on concepts required to successfully complete the task] 
 
Key vocabulary 
All definitions are provided by Kentucky Educational Televisions Visual Arts Glossary   
Visual Arts Glossary. (n.d.). Retrieved November 25, 2019, from https://www.ket.org/education/resources/visual-arts-glossary/. 

● Analogous: colors that are next to each other on the color wheel and are related by a single hue; e.g., red, red-orange, orange, and 
red-violet. 

● Background: the part of the painting farthest from the viewer. Objects in the background are usually smaller and less distinct than 
other objects in the work. 

● Color: the quality that is observed when light strikes a surface and is reflected to the eyes; different wavelengths of light create 
different colors 

● Foreground: the part closest to you, the viewer. Objects in the foreground are usually larger and more detailed than other objects; 
they overlap other objects. 

● Form: element of art that refers to the three-dimensional quality/qualities of an artwork (length, width, and depth) and encloses 
volume 

● horizon line: the line in an artwork where the water or land ends and the sky begins 
● impressionism: art movement emerging in the late 1860s that focused on the use of spontaneous, unblended brushstrokes of 

vibrant color to capture transient effects of light 
● landscape: a subject matter category in which the main theme of the work is natural scenery such as mountains, valleys, trees, 
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rivers, and lakes 
● line: element of art which refers to the mark(s) made on a surface by a moving point 
● middle ground: area in a picture between the foreground and the background; Objects in the middle ground appear to be behind 

objects in the foreground.  
● warm colors: a color group associated with red that includes red-orange, red-violet, orange, yellow-orange, and usually yellow.  

 
Artworks, Artists, and Artifacts 

● Bonnard 
○ Autumn View 

● Gaugin 
○ Breton Landscape David's Mill 
○ By The Stream Autumn 
○ Landscape in Arles near the Alyscamps 

● Hassam 
○ Autumn Boulevard 

● Hockney 
○ Woldgate Woods 

● Hopper 
○ October on Cape Cod 

● Klimt 
○ Birch Forest 

● Monet 
○ Autumn on the Seine at Argenteuil 
○ The Studio Boat 
○  Three Trees In Autumn 
○ Two Grainstacks At The End Of The Day Autumn 

● Moses 
○ I'll Catch 

● Picasso 
○ Landscape of Gosol, Catalonia 

● Renoir 
○ The Bridge At Argenteuil In Autumn 
○ The Duck Pond 

● Rockwell 
○ Sweet Memories 

● Rousseau 
○ Eiffel Tower at Sunset 

● van Gogh 
○ Autumn Landscape with Four Trees 
○ Couple Walking in the Forest 

https://www.1st-art-gallery.com/Paul-Gauguin/By-The-Stream-Autumn.html
https://www.1st-art-gallery.com/Pierre-Auguste-Renoir/The-Bridge-At-Argenteuil-In-Autumn.html
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○ Landscape with Trees 
 
Resources:  

● Van Gogh and the Seasons. (n.d.). Retrieved November 25, 2019, from https://www.ngv.vic.gov.au/school_resource/van-gogh-and-
the-seasons/. 

 
Knowledge and skills [other than Key Vocabulary] 
Students will:  

● identify a purpose of art 
● observe well known artist’s work of seasons  
● contrast landscapes from different seasons 
● observe multiple works of art that all illustrate one season  
● compare the landscapes of that season including the use of line, form and color 
● identify the four parts of a landscape (foreground, middle ground, background, horizon line) 
● create works of art illustrating a season  
● appropriately and safely use art materials 
● present their artwork  
● matte their artwork 
● describe how the art work represents a season 

 
 
Strategies for inclusion (Specially designed instruction and 
support for students with disabilities to provide equitable learning 
opportunities.) 
 

● Include both written and visual directions including 
modeling steps of the project or photos of steps of the 
project 

● Adapted scissors or ability to tear artwork instead of cutting 
with scissors 

● Use punchers or die cuts for students to cut out parts of 
their landscape when they have difficulty cutting 

● Grips for paintbrushes, crayons, markers, and other art 
supplies 

● Stencils to trace shapes such as ovals for trees or rulers to 
make straight lines 

● Provide visuals and manipulatives such as photos or models 
of items found in a landscape 

● Increase time for processing and completing tasks 

Differentiation strategies (Instructional approaches that 
respond to individual student needs and strengths to maximize 
student learning and success.) 

● Group students working on the same season together 
● Provide students meaningful choice for subject (ex. 

mountain, tree, river, playground) when they create their 
landscapes 

● Provide choice of materials for creating the landscapes 
● Give students a limited selection of artwork to choose from 

when comparing and contrasting images 
● Limit number of choices for supplies and colors 
● Provide a peer helper to encourage or support a student 
● Vary paper size to students’ desire and ability 
● Provide mini lessons to reinforce skills 
● Limit the requirements or criteria for the project 
● Precut parts of a landscape and instruct student to glue to 

background 
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● Provide redirection and breaks to limit fatigue and 
distraction 

● For students with visual impairments, use puffy paint or 
glue over their drawn lines so they have an edge to paint or 
color in 

● Include photos or symbols with vocabulary words 
● Use slant boards for students with visual impairments or 

fine motor challenges 
● Gelli plates, forks, cardboard, sponges or finger-painting can 

be used instead of paintbrushes or crayons that require 
more fine motor control 

● Put paint on the paper instead of on a palette 
● Provide tempera paint sticks or dot to dot markers instead 

of pencils, crayons or thin markers that may be harder to 
hold 

● Use painters tape to tape the paper the student is working 
on to the table so it doesn’t move 

● Sand, glitter, salt, etc. can be added to paint to give it texture  

 
 

Resources 
● Stanska, Z. (2017, November 13). Famous Autumn Paintings Created by Famous Artists. Retrieved November 22, 2019, from  

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/ . 
● Swanson, M. (2014, May 23). Perspective with Foreground, Middle ground, and Background. Retrieved November 25, 2019, from 

https://www.youtube.com/watch?v=V0S5vZKR--Y . 
● Van Gogh and the Seasons. (n.d.). Retrieved November 25, 2019, from https://www.ngv.vic.gov.au/school_resource/van-gogh-

and-the-seasons/. 
 
Suggested formative and summative assessment devices [rubrics, checklists, rating scales, etc.] 
 
See checklists and rubrics under unit-specific rubrics. 

 
 
 
 

Unit-specific rubrics 
 
Pre-Assessment Task 1: 

https://www.dailyartmagazine.com/autumn-paintings-created-by-famous-artists-to-stay-sane/
https://www.youtube.com/watch?v=V0S5vZKR--Y
https://www.ngv.vic.gov.au/school_resource/van-gogh-and-the-seasons/
https://www.ngv.vic.gov.au/school_resource/van-gogh-and-the-seasons/
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Pre-Assessment Checklist 
Student can identify: 

 horizon line 

 background 

 middle ground 

 foreground 

 
Pre-Assessment Task 2: 

 Above Standard At Standard Near Standard Below Standard 

Art Materials Student selects art materials 
and uses them safely and 
responsibly. 

Student selects art 
materials and uses most 
of them safely and 
responsibly. 

Student selects art 
materials and uses 
some of them safely 
and responsibly. 

Student does not 
selects art 
materials or 
student uses most 
art materials in 
an unsafe and 
irresponsible 
manner. 

Landscape Art  Student is able to create a 
landscape and includes a 
horizon line, foreground, 
middle ground and 
background. 

Student is able to create a 
landscape that as 2-3 of 
the following 4: a horizon 
line, foreground, middle 
ground and background. 
 

Student is able to 
create a picture of land 
but it lacks an 
organization of space. 

Student did not 
create a 
landscape or did 
not use space to 
create depth but 
only shows items 
in nature. 

Landscape Artist’s 
Statement 

Student is able to describe 
their landscape and identify 
the horizon line, foreground, 
middle ground and 
background. 

Student is able to 
describe their landscape. 

Student is able to 
describe part of their 
landscape. 

Student struggles 
to describe their 
landscape, leaves 
out important 
details, or did not 
write or talk 
about a 



13 
 

landscape. 
 
Formative Assessment Task #3 
 

Observation Checklist 

❏ Student can identify the 4 seasons. 
❏ Student safely uses scissors by using scissors with 

their dominant hand and turning the paper with 
their nondominant hand. 

❏ Student cuts smoothly (no jagged edges) and 
accurately along lines.  

❏ Student can open a glue bottle or stick and use an 
appropriate amount of glue. 

❏ Student paints without mixing colors or brushes.  
 
Summative Assessment Task #1: 
 
 

0 Unsatisfactory 1 Needs Work  2 Developing 3 Satisfactory 4 Outstanding 

Student cannot identify any of 
the 4 parts of a landscape. 

Student can identify 1 part 
of a landscape. 

Student can identify 2 
parts of a landscape. 

Student can identify 3 
parts of a landscape. 

Student can 
identify all 4 parts 
of a landscape. 

 
Summative Assessment Task #2: 
 

Tasks 0  
Unsatisfactory 

1  
Needs Work  

2  
Developing 

3  
Satisfactory 

4 Outstanding 

❏ Student selects one piece of his 
or her artwork.  

❏ Student explains why they 
chose the artwork they did.   

❏ Student can identify a purpose 
for their artwork. 

Student is 
unable to 
complete any of 
the tasks.  

Student is able 
to complete 1 
of the tasks.  

Student is 
able to 
complete 3\2 
of the tasks.  

Student is able 
to complete 3 of 
the tasks.  

Student is 
able to 
complete all 4 
of the tasks.  
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❏ Student describes how artwork 
represents a season. 

 

 
Summative Assessment Task #3 
 

Below Standard Near Standard  At Standard Above Standard 

Students attempted a landscape 
but did not include a horizon line. 

 or 

Student did not create a landscape. 

or 

Students work is difficult to 
identify as a landscape. 

 

Student attempted to 
create a landscape but 

use of space is still 
developing. 

or 

Student created a 
landscape that 

includes a horizon line 
but it lacks either a 

background or a 
foreground. 

Student created a landscape 
that includes a horizon line, 
foreground and background. 
The landscape has no middle 

ground. 

 

 

 

 

 

 

 

Student created a landscape 
that includes a horizon line, 

foreground, middle ground and 
background. 

 

 
 
 

 
Benchmarked Student Work [This is optional- Above Standard, At Standard, Near Standard and Below Standard work to illustrate expectations on web 
site. It does require family permission to post.] 
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Below Standard Near Standard  At Standard Above Standard 

Students attempted a landscape 
but did not include a horizon 

line. 

 or 

Student did not create a 
landscape. 

or 

Students work is difficult to 
identify as a landscape. 

 

 

 

Student attempted to create a 
landscape but use of space is 

still developing. 

or 

Student created a landscape that 
includes a horizon line but it 

lacks either a background or a 
foreground. 

Student created a landscape that 
includes a horizon line, 

foreground and background. 
The landscape has no middle 

ground. 

 

 

 

 

 

 

 

Student created a landscape that 
includes a horizon line, 

foreground, middle ground and 
background. 
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Copyright © 2013 State Education Agency Directors of Arts Education (SEADAE) on behalf of NCCAS. All rights reserved.  http://nccas.wikispaces.com 
 
 
 
 
 

Artistic Process or 
Process Components  

Enduring 
Understandings 

Anchor Standards Essential Questions Performance Standards 

Create 2: Organize and develop 
artistic ideas and work. 

 People create and 
interact with objects, 

 How do objects, places, 
and design shape lives 

VA:Cr2.1.Ka 
Through experimentation, 

http://nccas.wikispaces.com/
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places, and design that 
define, shape, enhance, 
and empower their lives. 

and communities? How 
do artists and designers 
determine goals for 
designing or redesigning 
objects, places, or 
systems? How do artists 
and designers create 
works of art or design 
that effectively 
communicate? 

build skills in various media 
and approaches to 
artmaking 

Create 2: Organize and develop 
artistic ideas and work. 

 People create and 
interact with objects, 
places, and design that 
define, shape, enhance, 
and empower their lives. 

 How do objects, places, 
and design shape lives 
and communities? How 
do artists and designers 
determine goals for 
designing or redesigning 
objects, places, or 
systems? How do artists 
and designers create 
works of art or design 
that effectively 
communicate? 

VA:Cr2.3.Ka 
Create art that represents 
natural and constructed 
environments.  
 
 

Present Select, analyze, and 
interpret artistic work for 
presentation. 

Artists and other 
presenters consider 
various techniques, 
methods, venues, and 
criteria when analyzing, 
selecting, and curating 
objects artifacts, and 
artworks for preservation 
and presentation. 

 How are artworks cared 
for and by whom? What 
criteria, methods, and 
processes are used to 
select work for 
preservation or 
presentation? Why do 
people value objects, 
artifacts, and artworks, 
and select them for 
presentation? 

VA:Pr4.1.Ka 
Select art objects for 
personal portfolio and 
display, explaining why they 
were chosen. 

Respond  Visual imagery influences 
understanding of and 

What is an image? Where 
and how do we encounter 

7: Perceive and analyze 
artistic work 

VA:Re.7.2.Ka 
Describe what an image 
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responses to the world.  images in our world? 
How do images influence 
our views of the world?  

represents. 

Connect People develop ideas and 
understandings of 
society, culture, and 
history through their 
interactions with and 
analysis of art.  

How does art help us 
understand the lives of 
people of different times, 
places, and cultures? How 
is art used to impact the 
views of a society? How 
does art preserve aspects 
of life? 

11: Relate artistic ideas 
and works with societal, 
cultural, and historical 
context to deepen 
understanding 

VA:Cn11.1.Ka 
Identify a purpose of an 
artwork 
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Pre Assessment 
 
Name: ______________________________ Date: _______________ 
 
Draw a landscape.  
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Write about your landscape. 
  
_____________________________________________________________ 
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_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 



5. Visual and Performing Arts :: b. K-2 Visual Arts Scope and
Sequence Documents :: K-2 Visual Arts Part 2



 

 

Visual & Performing Arts  

Evidence of Alignment Expectations 

 
Grade Band/Proficiency Level Expectations- Please use this template to describe the 
student outcomes of the instructional grade band or proficiency level.   

 

Students CAN (Please add lines as needed)  Delaware Performance Standards  

I CAN be safe when using art supplies. VA: Cr.2.2.k Identify safe and non-toxic art 
materials, tools, and equipment. 
 

I CAN pick some of my own art to share.  VA:  Pr4.1.k Select art objects for personal 
portfolio and display, explaining why they were 
chosen. 
 

I CAN tell why I chose the art. VA:  Pr4.1.k Select art objects for personal 
portfolio and display, explaining why they were 
chosen. 
 

I CAN describe what the artwork is about. VA:  Re8.1.k Interpret art by identifying subject 
matter and describing relevant details. 
 

I CAN tell why art was made. VA:  Cn11.1.k Identify a purpose of an artwork. 
 

 

 

 

 

 

 

 
K-2       3-5       6-8  

NOVICE         INTERMEDIATE     PROFICIENT     ACCOMPLISHED    ADVANCED 
       

In the following arts discipline: 
(Visual Arts) 

 

DANCE       MEDIA ARTS          MUSIC             THEATRE      VISUAL ARTS 



Students Demonstrate UNDERSTANDING 

Students will demonstrate their knowledge, skills and understanding through the following 
instruments that are aligned to the Delaware Standards for Visual & Performing Arts:     

 

FORMATIVE ASSESSMENT MEASURES  Delaware Performance Standards 

Group Discussion VA: Cr.2.2.k Identify safe and non-toxic art 
materials, tools, and equipment. 
 

Exit Ticket (Check for understanding) VA:  Pr4.1.k Select art objects for personal 
portfolio and display, explaining why they were 
chosen. 
 

Group Discussion VA:  Re8.1.k Interpret art by identifying subject 
matter and describing relevant details. 
 

Group Discussion VA:  Cn11.1.k Identify a purpose of an artwork. 
 

 

 SUMMATIVE ASSESSMENT MEASURES   Delaware Performance Standards 

Holistic Rubric VA: Cr.2.2.k Identify safe and non-toxic art 
materials, tools, and equipment. 
 

 VA:  Pr4.1.k Select art objects for personal 
portfolio and display, explaining why they were 
chosen. 
 

 VA:  Re8.1.k Interpret art by identifying subject 
matter and describing relevant details. 
 

 VA:  Cn11.1.k Identify a purpose of an artwork. 
 

 

Students KNOW 

Throughout instruction, students will utilize the following Tier II and Tier III vocabulary 
words.   

Techniques: Art Elements: Art Principles: Content: 
Zig-Zag Line Symmetry Symmetry 
Diagonal Shape Critical Composition 
Wavy   Materials 
Curly   Medium 
Horizontal   Art 
Vertical    
Dotted    

 



5. Visual and Performing Arts :: c. Music - Kindergarten Model Unit of
Instruction
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Delaware Standards for Visual & Performing Arts                
 

MUSIC Model Unit of Instruction - KINDERGARTEN – Gateway Lab School 
 

Discipline: Music 
Artistic Processes: Create, Perform, Respond, Connect 

Title: Music DIY 

Description: Kindergarten students will show an understanding of form by performing and responding. They will show their understanding through singing, 
movement, and manipulatives. Students will explore contrast and create their own compositions.   

Grade: K 

In this Model Unit of Instruction (MUI) you will find: (mark all that apply) 

X Strategies for instruction  
X Standards for instruction 

X Assessment procedures X Knowledge, skills and 
vocabulary 

X Differentiation strategies 
X Strategies for inclusion 

X Suggested formative and 
summative assessment scoring 
devices 
x  Unit specific rubrics 

X Resources needed for unit 
implementation 

☐ LFS strategies   
☐ UbD strategies  

☐ Benchmarked student work 
(with parental permission to 
upload to DOE website)   

 
 
Estimate time for teaching and assessment: (mark the appropriate box) 
(Note: Time entered below is to assist teachers for planning purposes. Time estimates are to be used as a guideline.) 
 
☐ Approximately _____ hours X To be determined by the individual teacher  

 

Standards for embedding instruction  
Creating 
MU:Cr1.1.Ka With guidance, explore and experience music concepts (such as beat and melodic contour) 

● I CAN move, sing, and play instruments to different songs. 
MU:Cr1.1.Kb With guidance, generate musical ideas(such as movements or motives) 

● I CAN create a musical idea—with help. 
MU:Cr2.1.Ka With guidance, organize personal musical ideas using iconic notation and/or recording technology 

● I CAN choose and show my favorite musical ideas, with help. 
MU: Cr3.2.Ka With guidance, demonstrate a final version of personal musical ideas to peers. 

● I CAN share my musical ideas with others, with help. 
Performing 
MU: Pr4.2. Ka With guidance, explore and demonstrate an awareness of music contrasts (such as high/low, loud/soft, same/different) in a variety of 
music selected for performance. 
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● I CAN explore and show how selected performance songs are different, with help. 
MU: Pr6.1. Kb Perform appropriately for the audience.  

● I CAN perform music with feeling, with help. 
Responding 
MU: Re7.2. Ka With guidance, demonstrate how a specific music concept (such as beat or melodic direction) is used in music. 

● I CAN show how musical ideas are used in music. 
MU: Re8.1.Ka With guidance, demonstrate awareness of expressive qualities (such as dynamics and tempo) that reflect creators’/performers’ 
expressive and intent. 

● I CAN tell you, with help, how the composer/performer used musical ideas to share a thought or feeling. 
Connecting 
MU: Cn10.0.Ka Demonstrate how interests, knowledge, and skills relate to personal choices and intent when creating, performing, and responding 
to music.  

● I CAN show an understanding of the Arts when I perform, create and respond. 
MU: Cn11.0.Ka Demonstrate understanding of relationships between music and the other arts, other disciplines, varied contexts, and daily life.  

● I CAN tell you how Music relates to other subjects and daily life. 
Strategies for embedding instruction [possible sequence & strategies to align instruction and assessment to the Standards for Visual & Performing Arts 
within a classroom unit] 
Creating - Students will create their own contrasting composition using rhythm.  
Performing - Students will perform various pieces of music showing understanding of form with movement and/or manipulatives. 
Responding - Students will demonstrate how musical form uses contrasting qualities such as loud/soft, fast/slow, same/different using various movements 
and/or manipulatives.  
Connecting - Students will connect musical concepts with the mathematical concept of patterns.  
Assessment procedures [outline of procedures necessary to obtain comparable work from multiple teachers] 
 
Knowledge, skills and vocabulary [focusing on concepts required to successfully complete the task] 
Key vocabulary: Loud, Soft, Fast, Slow, Call and Response, Form (i.e.: AB, ABA, etc.), Beat, Create, Perform, Rhythm 
 
Knowledge and skills [other than Key Vocabulary] 
Students will:  

● Identify form based on concepts of same/different 
● Create their own songs in specified forms. 
● Show understanding of form using various mediums (i.e.: colors, shapes, manipulatives, hand signs, movement, instruments, fast/slow, loud/soft) 
● Students will use appropriate vocabulary to express and communicate contrasting qualities of music in relation to form.  

 
 
Strategies for inclusion (Specially designed instruction and support for 
students with disabilities to provide equitable learning opportunities.) 

Differentiation strategies (Instructional approaches that respond to 
individual student needs and strengths to maximize student learning and 
success.) 
 

Resources [for unit implementation]  
Manipulatives (such as blocks, different colored papers, shapes, counting bears etc.), a varied repertoire of music showing form and contrast, visualizations of 
age appropriate rhythms, visuals for fast/slow, loud/soft, and classroom musical instruments 
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Links: 
Presto versus Largo 
https://www.youtube.com/watch?v=iN5Jv9s-z80 
Piano versus Forte 
https://www.youtube.com/watch?v=lUYEvCly8Fo 
Arrange tones in the musical grid to compose a song 
https://musiclab.chromeexperiments.com/Song-Maker 
Suggested formative and summative assessment devices [rubrics, checklists, rating scales, etc.] 
Formative Assessment - Teacher Formative Assessment  
Using the Teacher Formative Assessment, teacher can assess student’s progress throughout the unit based on the activity planned to show and 
teach form within a lesson. Teacher would only use the criteria fitting each day’s lesson from the Teacher Formative Assessment (i.e.: if using 
manipulatives that day only assess using criteria 3). 

● Teacher chooses musical selections based on form that is being assessed 
● With teacher guidance, students show Form with Singing  

○ Melody - same versus different 
○ Loud & Soft 

● With teacher guidance, students show Form with Movement 
○ fast & slow - beat 
○ body percussion 

● With teacher guidance, students show Form with Manipulatives 
○ hands, paper, colors, shapes, instrument 

● Student create their own form and explain their composition using A and B as identifiers 
 
Summative Assessment 
Teacher will pass out to each student several copies of 2 different music patterns (adaption- use a blank sheet of paper and glue answers to paper). Teacher 
will document answers on the Teacher Summative Assessment. 
Individually, students will create their own ABA form using the rhythms.   
Teacher will document answers by either taking pictures of students work, (adaptation- student glue answers to blank paper) 
Teacher will then say to create an AB form (repeat process) 
Teacher will then say to create an AAB Form (repeat Process) 
Teacher will then tell students to create their own form 
Teacher will ask students to explain their form using A and B identifiers 
Teacher Summative Assessment 
Unit-specific rubrics 

Formative Rubric 
 Unscorable 

(0) 
Emerging (1) Approaching (2) Meets (3) Exceeds (4) Standards 

Demonstrate 
understanding 
of form 
through 
singing 

Did not 
attempt 

Student did not 
demonstrate 
understanding of 
form through 

Student 
demonstrates some 
understanding of 
form through 

Student 
demonstrates 
consistent 
understanding of 

Student 
demonstrates 
complete 
understanding of 
form through 

MU:Cr1.1.Ka With guidance, explore 
and experience music concepts 
(such as beat and melodic contour) 
I CAN move, sing, and play 
instruments to different songs. 

https://www.youtube.com/watch?v=iN5Jv9s-z80
https://www.youtube.com/watch?v=lUYEvCly8Fo
https://musiclab.chromeexperiments.com/Song-Maker
https://docs.google.com/document/d/18qN0aGYhq4mL1GsnmYtM4wyj4JgRa67yjFuiSsOmsVg/edit
https://docs.google.com/document/d/18qN0aGYhq4mL1GsnmYtM4wyj4JgRa67yjFuiSsOmsVg/edit
https://docs.google.com/document/d/1VPw88V9lXc-WY8ieMncTUU7hImalsF-vFNIEtKThwsU/edit
https://docs.google.com/document/d/1VPw88V9lXc-WY8ieMncTUU7hImalsF-vFNIEtKThwsU/edit


Page 4         Back to Top       Assessments 

singing singing form through 
singing 

singing 

Demonstrate 
understanding 
of form 
through 
movement 

Did not 
attempt 

Student did not 
demonstrate 
understanding of 
form through 
movement 

Student 
demonstrates some 
understanding of 
form through 
movement 

Student 
demonstrates 
consistent 
understanding of 
form through 
movement 

Student 
demonstrates 
complete 
understanding of 
form through 
movement 

MU: Pr4.2.Ka With guidance, explore 
and demonstrate an awareness of 
music contrasts (such as high/low, 
loud/soft, same/different) in a 
variety of music selected for 
performance. 
I CAN explore and show how selected 
performance songs are different, with 
help. 

Demonstrate 
understanding 
of form 
through 
manipulatives 

Did not 
attempt 

Student did not 
demonstrate 
understanding of 
form through 
manipulative 

Student 
demonstrates some 
understanding of 
form through 
manipulatives 

Student 
demonstrates 
consistent 
understanding of 
form through 
manipulatives 

Student 
demonstrates 
complete 
understanding of 
form through 
manipulatives 

MU: Re7.2.Ka With guidance, 
demonstrate how a specific music 
concept (such as beat or melodic 
direction)is used in music. 
I CAN show how musical ideas are 
used in music. 

Demonstrate 
understanding 
of form 
through 
composition 

Did not 
attempt 

Student did not 
demonstrate 
understanding of 
form through 
composition with 
explanation 

Student 
demonstrates some 
understanding of 
form through 
composition with 
explanation 

Student 
demonstrates 
consistent 
understanding of 
form through 
composition with 
explanation 

Student 
demonstrates 
complete 
understanding of 
form through 
composition with 
explanation 

MU:Cr1.1.Kb With guidance, 
generate musical ideas(such as 
movements or motives) 
I CAN create a musical idea—with 
help. 
MU:Cr2.1.Ka With guidance, 
organize personal musical ideas 
using iconic notation and/or 
recording technology 
I CAN choose and show my favorite 
musical ideas, with help. 
MU: Re8.1.Ka With guidance, 
demonstrate awareness of 
expressive qualities (such as 
dynamics and tempo)that reflect 
creators’/performers’ expressive 
and intent. 
I CAN tell you, with help, how the 
composer/performer used musical 
ideas to share a thought or feeling. 

 
 

Summative Rubric 
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 No 
Response(0) 

Emerging(1) Approaching(2) Meets(3) Exceeds (4) Standards 

Create AB 
Form 

Student did not 
attempt to 
create AB 
Form 

Student 
created/composed a 
Form in AB with 
multiple mistakes. 

Student 
created/composed a 
Form in AB with 2 
mistakes. 

Student 
created/composed a 
Form in AB with 1 
mistake. 

Student 
created/composed a 
Form in AB with no 
mistakes 

MU: Re7.2.Ka With 
guidance, demonstrate 
how a specific music 
concept (such as beat or 
melodic direction) is 
used in music. 
I CAN show how musical 
ideas are used in music. 
 

Create ABA 
Form 

Student did not 
attempt to 
create ABA 
Form 

Student 
created/composed a 
Form in ABA with 3 
or more mistakes 

Student 
created/composed a 
Form in ABA with 2 
mistakes 

Student 
created/composed a 
Form in ABA with 1 
mistake 

Student 
created/composed a 
Form in ABA with no 
mistakes 

MU: Re7.2.Ka With 
guidance, demonstrate 
how a specific music 
concept (such as beat or 
melodic direction) is 
used in music. 
I CAN show how musical 
ideas are used in music. 
 

Create AAB 
Form 

Student did not 
attempt to 
create AAB 
Form 

Student 
created/composed a 
Form in AAB with 3 
or more mistakes 

Student 
created/composed a 
Form in AAB with 2 
mistakes 

Student 
created/composed a 
Form in AAB with 1 
mistake 

Student 
created/composed a 
Form in AAB with no 
mistakes 

MU: Re7.2.Ka With 
guidance, demonstrate 
how a specific music 
concept (such as beat or 
melodic direction)is used 
in music. 
I CAN show how musical 
ideas are used in music. 
 

Student 
Created 
Form with 
explanation 

Student did not 
attempt to 
create his/her 
own form 

Student 
created/composed 
his/her own form but 
cannot state the 
pattern 

Student 
created/composed 
his/her own form and 
attempts to describe 
the pattern 

Student 
created/composed 
his/her own form and 
describes the pattern 
close to accuracy 

Student 
created/composed 
his/her own form and 
can accurately  
describes the pattern 
with synthesized 
ideas 

MU:Cr2.1.Ka With 
guidance, organize 
personal musical ideas 
using iconic notation 
and/or recording 
technology 
I CAN choose and show 
my favorite musical ideas, 
with help. 
MU: Cr3.2.KaWith 
guidance, demonstrate a 
final version of personal 
musical ideas to peers. 
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I CAN share my musical 
ideas with others, with 
help. 
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Delaware Standards for Visual & Performing Arts                

 
MUSIC Model Unit of Instruction Grade 2 - Gateway Lab School  

Discipline: Music 
Artistic Processes: Create, Perform, Respond, Connect 
Title: Rhythm Study, Grade 2 
Description: Second grade students will use standard notation to create their own multiple measure rhythmic compositions. Students will also be 
using rhythm to create and perform a melodic composition within teacher given parameters. Students respond giving feedback to others on 
performance and creation.   
In this Model Unit of Instruction (MUI) you will find: (mark all that apply) 

x Strategies for instruction  
x Standards for instruction 

X Assessment procedures x Knowledge, skills and 
vocabulary 

X Differentiation strategies 
X Strategies for inclusion 

x Suggested formative and 
summative assessment scoring 
devices 
x  Unit specific rubrics 

x Resources needed for unit 
implementation 

☐ LFS strategies   
☐ UbD strategies  

☐ Benchmarked student work 
(with parental permission to 
upload to DOE website)   

 
Estimate time for teaching and assessment: (mark the appropriate box) 
(Note: Time entered below is to assist teachers for planning purposes. Time estimates are to be used as a guideline.)  
 
☐ Approximately _____ hours X To be determined by the individual teacher  

 

Standards for embedding instruction  
Creating 
MU: Cr1.1.2b Generate musical patterns and ideas within the context of a given tonality (such as major and minor) and meter (such as duple and 
triple). 

● I CAN create a rhythmic or melodic pattern within the given rules to match my thought or idea. 
MU: Cr2.1.2a Demonstrate and explain personal reasons for selecting patterns and ideas for music that represent expressive intent. 

● I CAN show and tell about the musical choices I make. 
MU: Cr2.1.2b Use iconic or standard notation and/or recording technology to combine, sequence, and document personal musical ideas. 

● I CAN notate or record my musical ideas. 
MU: Cr3.2.2a Convey expressive intent for a specific purpose by presenting a final version of personal musical ideas to peers to or informal 
audience.  

● I CAN share the feelings of my music by presenting it to others 
Performing 
MU:Pr4.2.2b When analyzing selected music, read and perform rhythmic and melodic patterns using iconic or standard notation 

● I CAN analyze, read and perform rhythmic and melodic patterns using notation. 
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MU: Pr5.1.2a Apply established criteria to judge the accuracy, expressiveness, and effectiveness of performances. 
● I CAN judge a performance using a rubric. 

MU:Pr6.1.2b Perform appropriately for the audience and purpose 
● I CAN perform for an audience. 

Responding 
MU: Re7.1.2a Explain and demonstrate how personal interests and experiences influence musical selection for specific purposes. 

● I CAN show and explain why I chose a piece of music for a certain purpose. 
Connecting 
MU: Cn10.0.2a Demonstrate how interests, knowledge, and skills relate to personal choices and intent when creating, performing, and responding 
to music. 

● I CAN show an understanding of the Arts when I perform, create and respond. 
Strategies for embedding instruction [possible sequence & strategies to align instruction and assessment to the Standards for Visual & Performing Arts 
within a classroom unit] 
Creating 
Students will create their own 2 measure rhythm composition in standard notation both in 3 beat grouping and 4 beat groupings.  
Students will create their own 2 measure melodic composition using two specified pitches.   
Performing 
Students will perform their rhythmic composition to an audience. 
Students will perform their melodic composition to an audience.  
Responding - Students will give feedback to peer performances.  
Connecting - While creating and performing, students will demonstrate how their personal choices related to their knowledge and skills.  
Assessment procedures [outline of procedures necessary to obtain comparable work from multiple teachers] 

 
Knowledge, skills and vocabulary [focusing on concepts required to successfully complete the task] 
Key vocabulary 
meter, rhythm, measure, bar line, lines/spaces, beats, notation, composition, double bar line, repeat, staff 
 
Knowledge and skills [other than Key Vocabulary] 
Students will:  

● compose in multiple meters 
● identify elements of standard notation 
● analyze and critique work 
● compose a melody with multiple notes on a melodic instrument 
● perform assigned rhythms correctly and with appropriate performance techniques 

 
Strategies for inclusion (Specially designed instruction and support for 
students with disabilities to provide equitable learning opportunities.) 
 

Differentiation strategies (Instructional approaches that respond to 
individual student needs and strengths to maximize student learning and 
success.) 
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Resources [for unit implementation]  
Varied melodic instruments, varied rhythmic instruments, standard notation visuals, writing implements and appropriate corresponding materials 
 

● Rhythm Practice 
● For rhythm and melodic practice (with teacher assistance) 
● Rhythm Sound Match Review 
● Lines and Spaces PowerPoint 

 
Suggested formative and summative assessment devices [rubrics, checklists, rating scales, etc.] 
Formative 
Directions for formative assessment: 
This self-assessment tool is to be used throughout the unit for any lesson or activity a teacher plans. 

● During activities throughout unit use the student self-assessment/teacher assessment tool. Student self-assessment should be in a page 
protector/white board for the students to use over multiple lessons. Students will need to receive this as well as markers and erasers as part of their 
materials for that day’s lesson. 

● Students will self-assess their musical work during lessons by evaluating their writing/reading/performing of musical patterns and ideas as well as 
assessing their peers. 

● Teacher will use the teacher assessment tool to assess students on the same questions and then compare student self-assessment of understanding 
to teacher assessment. 

● Teacher will need to walk around the room to check student work on white boards for student self-assessment answers and copy using the numeric 
system onto teacher assessment. 

● Use questions 1-5 as needed and as appropriate to that day’s lesson. (i.e.: if only reading/performing/peer assessing musical ideas skip questions 2 
and 3 on that day.) 

Student self-assessment and teacher assessment tool 
 
Summative 
Directions for Assessment: 
-       Students receive Summative assessment 

§  Student will compose 2 rhythmic patterns, 2 measures each, one in ¾ one in 4/4 
§  Students will compose a melody 2 measures in 4/4, using a high and low sound 
§  Student will describe one musical choice they made in their compositions 

-       Students will form groups of no more than 4 students. 
         § Student will choose an instrument to perform 

● If student wishes to perform one of their rhythmic patterns, student will choose an unpitched instrument (Drum, clapping, patting etc.) 
●  If student wishes to perform their melodic composition, student will choose a pitched instrument (Xylophone, boom whackers, singing etc.). 

 § Students will perform one of their 3 compositions for this small group. 
 § Students in group will receive peer feedback forms to fill out for each performance. 

§ (Adaptation) may play compositions with 1 friend  
§ (Adaptation) may play the composition for the teacher. 
§  Students fill out feedback sheet on each student’s performance 

Unit-specific rubrics 
Formative Rubric 

https://drive.google.com/file/d/1SYFIvZRVqzNbte1w5L0sQeDGkVo5rCEz/view?usp=sharing
https://www.musictechteacher.com/music_quizzes/aq_rhythm_sound_match/story_html5.html
https://drive.google.com/file/d/11W8Bm3roMoK9yhoFGqVTiN_TP4TT0-CK/view?usp=sharing
https://docs.google.com/document/d/13Di-iVrO95NB2peUkFG1OAyEUGbOZfduob9Hgccjcxk/edit?usp=sharing
https://docs.google.com/document/d/1s5jtQjD7-bHMG48tEQ3NhgNmCayUTx013Di2L7a-nE0/edit?usp=sharing
https://docs.google.com/document/d/1MnePS2txt4nDiSae7tNmqH8jSVr8BOCcqXGACyYxwhI/edit?usp=sharing
https://docs.google.com/document/d/1MnePS2txt4nDiSae7tNmqH8jSVr8BOCcqXGACyYxwhI/edit?usp=sharing
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 Unscorable (0) Emerging (1) Approaching (2) Meets (3) Exceeds (4) Standards 

Students show 
understanding 
of standard 
notation 
(quarter note, 
eighth note 
pair, half note, 
whole note, 
quarter rest, 
half rest, whole 
rest) 

Did not attempt Student did not 
use standard 
notation  

Student demonstrates 
some understanding of 
standard notation 

Student 
demonstrates 
consistent 
understanding of 
standard notation 

Student 
demonstrates 
complete 
understanding of 
standard notation 

MU: Cr2.1.2b Use iconic or 
standard notation and/or 
recording technology to 
combine, sequence, and 
document personal musical 
ideas. 
 
I CAN notate or record my 
musical ideas. 

Students show 
understanding 
of standard 
notation 
structure 
(measures, bar 
lines, double 
bar, repeat, 
staff lines and 
spaces) 

Did not attempt Student did not 
use standard 
notation 
structure 

Student demonstrates 
some understanding of 
standard notation 
structure 

Student 
demonstrates 
consistent 
understanding of 
standard notation 
structure 

Student 
demonstrates 
complete 
understanding of 
standard notation 
structure 

MU: Cr1.1.2b Generate musical 
patterns and ideas within the 
context of a given tonality 
(such as major and minor) and 
meter (such as duple and 
triple). 
 
I CAN create a rhythmic or 
melodic pattern within the given 
rules to match my thought or 
idea. 

Students use 
standard 
notation to 
write music 

Did not attempt Student did not 
use standard 
notation to 
write music 

Student demonstrates 
some understanding of 
standard notation in 
writing music 

Student 
demonstrates 
consistent 
understanding of 
standard notation in 
writing music 

Student shows 
complete 
understanding of 
standard notation in 
music writing 

MU: Cr2.1.2b Use iconic or 
standard notation and/or 
recording technology to 
combine, sequence, and 
document personal musical 
ideas. 
 
I CAN notate or record my 
musical ideas. 

Students read 
and perform 
using standard 
notation 

Did not attempt Student did not 
perform written 
music 
accurately 

Student performs 
written music with few 
mistakes 

Student performs 
written music 
proficiently with 1 or 
no mistakes 

Student performs 
written music 
proficiently with no 
mistakes  

MU:Pr6.1.2b Perform 
appropriately for the audience 
and purpose 
 
I CAN perform for an audience. 

Student gives 
appropriate 
peer feedback 

Did not attempt Student 
attempts 
feedback but 

Student gives mostly 
appropriate feedback 

Student give 
appropriate 
feedback 

Student gives 
appropriate feedback 
using synthesized 

MU: Pr5.1.2a Apply established 
criteria to judge the accuracy, 
expressiveness, and 
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does not give 
appropriate 
responses 

knowledge and 
relates to prior 
knowledge 

effectiveness of performances. 
 
I CAN judge a performance using 
a rubric. 

 
Summative Rubric 

 Unscorable (0) Emerging (1) Approaching (2) Meets (3) Exceeds (4) Standards 

Created 
Rhythmic 
composition 

Did not attempt Student 
attempts 
writing 
composition 
but lacks in 
structure 
and/or 
appropriate 
notation 

Student writes 
composition with 
few mistakes in 
structure and/or  
notation 

Student writes 
composition with 
appropriate 
structure and/or 
notation with 1 
mistake 

Student writes 
composition with 
appropriate 
structure and/or 
notation with no 
mistakes 

MU:Pr4.2.2b When analyzing 
selected music, read and perform 
rhythmic and melodic patterns 
using iconic or standard notation 
 
I CAN analyze, read and perform 
rhythmic and melodic patterns using 
notation. 

Created 
melodic 
composition 

Did not attempt Student 
attempts 
writing 
composition 
but lacks in 
structure 
and/or 
appropriate 
notation 

Student writes 
composition with 
few mistakes in 
structure and/or  
notation 

Student writes 
composition with 
appropriate 
structure and/or 
notation with 1 
mistake 

Student writes 
composition with 
appropriate 
structure and/or 
notation with no 
mistakes 

MU:Pr4.2.2b When analyzing 
selected music, read and perform 
rhythmic and melodic patterns 
using iconic or standard notation 
 
I CAN analyze, read and perform 
rhythmic and melodic patterns using 
notation. 

Performance 
of composition 

Did not attempt Student did 
not perform 
written music 
accurately 

Student performs 
written music with 
few mistakes 

Student performs 
written music 
proficiently with 1 
mistake 

Student performs 
written music 
proficiently with no 
mistakes 

MU:Pr6.1.2b Perform appropriately 
for the audience and purpose 
 
I CAN perform for an audience. 
 
MU: Cr3.2.2a Convey expressive 
intent for a specific purpose by 
presenting a final version of 
personal musical ideas to peers to 
or informal audience.  
 
I CAN share the feelings of my music 
by presenting it to others 

Explanation of 
choosing 

Did not attempt Student 
attempts 

Student gives 
mostly appropriate 

Student gives 
appropriate 

Student gives 
appropriate 

MU: Re7.1.2a Explain and 
demonstrate how personal 
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musical ideas feedback but 
does not give 
appropriate 
responses 

feedback feedback feedback with 
synthesized ideas 
relating to prior 
knowledge and 
personal 
preference. 

interests and experiences influence 
musical selection for specific 
purposes. 
 
I CAN show and explain why I chose a 
piece of music for a certain purpose. 

Peer feedback Did not attempt Student 
attempts 
feedback but 
does not give 
appropriate 
responses 

Student gives 
mostly appropriate 
feedback 

Student gives 
appropriate 
feedback 

Student gives 
appropriate 
feedback using 
synthesized 
knowledge and 
relates to prior 
knowledge 

MU: Pr5.1.2a Apply established 
criteria to judge the accuracy, 
expressiveness, and effectiveness 
of performances. 
 
I CAN judge a performance using a 
rubric. 

 
 

 
 


